
Latin American Studies 
Curriculum Map & Pacing Guide 

CONTENT STANDARDS 
Connecticut College, Career, and Civil Life (C3) Social Studies Standards 
 
Dimension 1: Developing questions and planning inquiry 
D1.1.9-12. Explain how a question reflects an enduring issue in the field. 
D1.2.9-12. Explain points of agreement and disagreement experts have about interpretations and applications of disciplinary concepts and ideas associated with a compelling question. 
D1.3.9-12. Explain points of agreement and disagreement experts have about interpretations and applications of disciplinary concepts and ideas associated with a supporting question. 
D1.4.9-12. Explain how supporting questions contribute to an inquiry and how, through engaging source work, new compelling and supporting questions emerge. 
D1.5.9-12. Determine the kinds of sources that will be helpful in answering compelling and supporting questions, taking into consideration multiple points of view represented in the sources, the types of sources 
available, and the potential uses of the sources. 
CCSS Alignment - CT Core Standards Grades 11-12: CCSS.ELA-Literacy.RH.11-12.1, CCSS.ELA-Literacy.WHST.11-12.7  Key academic vocabulary: questioning, argument, explanation, point of view 
 
Dimension 2: Change, Continuity, and Context 
D2.His.1.9-12. Evaluate how historical events and developments were shaped by unique circumstances of time and place as well as broader historical contexts.  
D2.His.2.9-12. Analyze change and continuity in historical eras. 
D2.His.3.9-12. Use questions generated about individuals and groups to assess how the significance of their actions changes over time and is shaped by the historical context. 
D2.His.4.9-12. Analyze complex and interacting factors that influenced the perspectives of people during different historical eras. 
D2.His.5.9-12. Analyze how historical contexts shaped and continue to shape people’s perspectives. 
D2.His.6.9-12. Analyze the ways in which the perspectives of those writing history shaped the history that they produced. 
D2.His.7.9-12. Explain how the perspectives of people in the present shape interpretations of the past. 
D2.His.8.9-12. Analyze how current interpretations of the past are limited by the extent to which available historical sources represent perspectives of people at the time. 
D2.His.9.9-12. Analyze the relationship between historical sources and the secondary interpretations made from them. 
D2.His.10.9-12. Detect possible limitations in various kinds of historical evidence and differing secondary interpretations. 
D2.His.11.9-12. Critique the usefulness of historical sources for a specific historical inquiry based on their maker, date, place of origin, intended audience, and purpose. 
D2.His.12.9-12. Use questions generated about multiple historical sources to pursue further inquiry and investigate additional sources. 
D2.His.13.9-12. Critique the appropriateness of the historical sources used in a secondary interpretation. 
D2.His.14.9-12. Analyze multiple and complex causes and effects of events in the past. 
D2.His.15.9-12. Distinguish between long-term causes and triggering events in developing a historical argument. 
D2.His.16.9-12. Integrate evidence from multiple relevant historical sources and interpretations into a reasoned argument about the past. 
D2.His.17.9-12. Critique the central arguments in secondary works of history on related topics in multiple media in terms of their historical accuracy. 
CCSS Alignment - CT Core Standards 11-12: CCSS.ELA-Literacy.RH.11-12.1-10, CCSS.ELA-Literacy.WHST.11-12.7 Key academic vocabulary: analysis, argument, evidence, questioning 
 
Dimension 3: Gathering and Evaluating Sources 
D3.1.9-12. Gather relevant information from multiple sources representing a wide range of views while using the origin, authority, structure, context, and corroborative value of the sources to guide the selection. 
D3.2.9-12. Evaluate the credibility of a source by examining how experts value the source. 
D3.3.9-12. Identify evidence that draws information directly and substantively from multiple sources to detect inconsistencies in evidence in order to revise or strengthen claims. 



D3.4.9-12. Refine claims and counterclaims attending to precision, significance, and knowledge conveyed through the claim while pointing out the strengths and limitations of both. 
CCSS Alignment - CT Core Standards Grades 11-12: CCSS.ELA-Literacy.RST.11-12.1-10, CCSS.ELA-Literacy.WHST.11-12.1, CCSS.ELA-Literacy.WHST.11-12.2, CCSS.ELA-Literacy.WHST.11-12.7-10 Key academic 
vocabulary: argument, sources, evidence, claims, counterclaims 
 
Dimension 4: Communicating Conclusions 
D4.1.9-12. Construct arguments using precise and knowledgeable claims, with evidence from multiple sources, while acknowledging counterclaims and evidentiary weaknesses. 
D4.2.9-12. Construct explanations using sound reasoning, correct sequence (linear or non-linear), examples, and details with significant and pertinent information and data, while acknowledging the strengths and 
weaknesses of the explanation given its purpose (e.g., cause and effect, chronological, procedural, technical). 
D4.3.9-12. Present adaptations of arguments and explanations that feature evocative ideas and perspectives on issues and topics to reach a range of audiences and venues outside the classroom using print and oral 
technologies (e.g., posters, essays, letters, debates, speeches, reports, and maps) and digital technologies (e.g., Internet, social media, and digital documentary). 
D4.4.9-12. Critique the use of claims and evidence in arguments for credibility. 
D4.5.9-12. Critique the use of the reasoning, sequencing, and supporting details of explanations. 
D4.6.9-12. Use disciplinary and interdisciplinary lenses to understand the characteristics and causes of local, regional, and global problems; instances of such problems in multiple contexts; and challenges and 
opportunities faced by those trying to address these problems over time and place. 
D4.7.9-12. Assess options for individual and collective action to address local, regional, and global problems by engaging in self-reflection, strategy identification, and complex causal reasoning. 
D4.8.9-12. Apply a range of deliberative and democratic strategies and procedures to make decisions and take action in their classrooms, schools, and out-of-school civic contexts. 
CCSS Alignment - CT Core Standards Grades 11-12: CCSS.ELA-Literacy.RST.11-12.1, CCSS.ELA-Literacy.WHST.11-12.1-8 Key academic vocabulary Key academic vocabulary: argument, explanation, sources, 
evidence, claims, counterclaims, visually/visualize, credibility 

VISION OF A GRADUATE STANDARDS 
Critical & Innovative Thinker 

Student is able to:  
● Demonstrate authenticity and inventiveness in 

their work, generating original ideas and 
selecting the best, effective, imaginative ones. 
 

● Effectively analyze and evaluate evidence, 
arguments, claims and beliefs, and alternative 
points of view. 
 

● Are proactive in problem solving by locating 
and identifying resources independently in 
order to take ownership of their learning. 

 
● Apply knowledge in new contexts and across 

disciplines to further their understanding and 
see that learning can be transferred to other 
situations and content areas. 

 

Communicator 
Student is able to:  

● Speak and listen effectively for a variety of 
purposes. 
 

● Use language effectively to enhance meaning 
and impact in order to accomplish goals.  

 
● Use a variety of modes of expression (visual, 

spoken, written, performing arts, etc.) including 
the effective use of technology, to create and 
share ideas. 

 
● Demonstrate an awareness of audience and 

adjust style and tone accordingly.  
 

Collaborator 
Student is able to:  

● Collaborate with others to complete a task, or 
problem solve, by generating new and unique 
solutions. 
 

● Use intrapersonal skills (examples: self-
discipline, self-management, self-motivation, 
and self-reflection) to become better 
collaborators. 

 
● Use interpersonal skills (examples: active 

listening, dependability, flexibility, and 
patience) to learn and work with individuals 
from diverse backgrounds.  

 
● Receive and apply constructive criticism from 

peers and adults to improve their own work. 
 

Culturally Competent Citizen 
Student is able to:  

● Demonstrate increasing comfort and 
skills in working with difference and 
diversity in its many forms: 
race/ethnicity, nationality, class, gender, 
sexual orientation/preference, age and 
ability.  
 

● Demonstrate cultural awareness by 
taking the opportunity to learn about 
other people’s languages, religions, 
governments, histories, homes, families 
or daily lives.  
 

● Demonstrate empathy for all human 
beings and have an open mind towards 
others’ situations by treating all with 
respect, kindness, and dignity. 



  
 Understand how to identify their own 

emotions and those of others to foster 
understanding and deeper connections 
within our community. 

 
 

 
UNIT 1 

ENDURING UNDERSTANDINGS /  
ESSENTIAL QUESTIONS 

 
CONTENT 

ASSURED EXPERIENCES  
& ASSESSMENTS 

INSTRUCTIONAL STRATEGIES 
& PATHWAYS 

Latinos: Who are 
we? 

.  

 

Big Ideas – Enduring Understanding 

Students will understand that... 

§ Latin American identity has been formed 
over time through an interconnection of 
social constructs 

§ Latino impact and influence on the 
United States has a long history that 
extends back further than Anglo influence 

Essential Questions   

Students will keep considering...  

Where and when did the concept of 
"Latino" develop?  

Who or what is a Latin American? 

Where do Latin Americans come from?  

What makes someone “Latin American” 

What is a “Latin” language? 

How did the Spanish and Portuguese come 
to conquer entire continents? 

Chapter 1-The Convergence Begins 

1. Spanish presence in the Western 
Hemisphere 
2. Colonization (Conquistadores) 
3. Reaches of New Spain 
4. Spanish Monarchs 
5. Pueblos 
6. Mission Society 
7. Indian and Spanish Relations 
8. Spanish-Mexican 
9. Mexico 
10. Texas Independence 
11. U.S.-Mexico War 

Chapter 2 –Shared Destines …. Made 
Manifest 

1. Cuban Experience 

o Jose Julian Marti Perez 

2. Puerto Rican Experience 

o Isabel Gonzalez 

o Barrios 

o Citizens but Outsiders 

Task #1: Extranjeros and Expansion (from 
http://www.pbs.org/latino-
americans/en/education/lesson-plans/ )  

DBQ- "Was the United States Justified in Going to 
War with Mexico?" The DBQ Project 

http://www.pbs.org/latino-
americans/media/docs/classroom/en-lesson-plan-
who-are-latinos.pdf  

 

 



How did cultural and racial stratification 
affect the development of Latin America?  

How and when did Latinos become part of 
the United States? 

 

3. Mexican Experience 

o Juan Salvador 

o Mexican Immigrants 

 
Concepts:   

 
 

UNIT 2 
ENDURING UNDERSTANDINGS / 

 ESSENTIAL QUESTIONS 
CONTENT ASSURED EXPERIENCES 

 & ASSESSMENTS 
INSTRUCTIONAL STRATEGIES 

& PATHWAYS 
Struggle for Identity: 
What are we? 
 
 
 

Big Ideas – Enduring Understanding 

Students will understand that... 

§ World-wide events contribute to the 
movement of peoples 

§ There are many factors that contribute 
to a peoples' identity 

§ How Latin Americans have found their 
place in American society 

Essential Questions  

Students will keep considering... 

What are the origins of different Latin 
identities? 

What is the impact of political policy on 
the development of culture and identity?  

What is the role of economy in forming 
identity of individuals and of groups of 
people? 

Chapter 3 – At War: Aboard … and at 
Home 

1. Citizenship and full recognition of 
equality 

2. WWII as a catalyst for advancing Civil 
Rights 

3. Braceros Program 

***The Bracero Program: An Historical 
Investigation - 

https://americanhistory.si.edu/sites/defa
ult/files/file-
uploader/Bracero%20Historical%20Investi
gation.pdf  

file://bptfs02/teachershare/amcconnell/D
esktop/Bracero%20Historical%20Investiga
tion.pdf  

4. Zoot-Suit Riots 

5. Equal Rights 

Task #1: Stereotypes and Statistics 

See link at http://www.pbs.org/latino-
americans/en/education/lesson-plans/  

https://bridgeportedunet.sharepoint.com/:b:/r/sit
es/socialstudiesdept/Shared%20Documents/Social
%20Studies%20(HS)/Latin-
American%20Studies/Unit2.Assured%20Experienc
e.lesson-plan-stereotypes-vs-
statistics.pdf?csf=1&e=ZmeJPb    

Organizer: http://www.pbs.org/latino-
americans/media/docs/classroom/en-organizer-
stereotypes-vs-statistics.pdf  

Map: http://www.pbs.org/latino-
americans/media/docs/classroom/us-outlines-
1.pdf  

Lesson Plans: 

The Bracero Program: An Historical Investigation - 

https://americanhistory.si.edu/sites/default/files/f
ile-

 



How do people promote, advocate, 
embrace, confront issues of identity in the 
world? 

 

Chapter 4- I like to be in America 

1. Immigration in the 1950s – Illegal and 
legal 

2. Latino Stereotypes 

****Assured Experience - Stereotypes and 
Statistics 

https://bridgeportedunet.sharepoint.com
/:b:/r/sites/socialstudiesdept/Shared%20
Documents/Social%20Studies%20(HS)/Lat
in-
American%20Studies/Unit2.Assured%20E
xperience.lesson-plan-stereotypes-vs-
statistics.pdf?csf=1&e=ZmeJPb   

3. American Dream 

4. West Side Story 

a. Social Issues 

b. Rita Moreno 

****Use the Additional Resource “The 
Somewhere Project: A West Side Story 

Companion” - 

https://www.carnegiehall.org/uploadedFil
es/Resources_and_Components/PDF/WM
I/Soundfly_Suppliment_AW.PDF  

 

uploader/Bracero%20Historical%20Investigation.p
df  

file://bptfs02/teachershare/amcconnell/Desktop/
Bracero%20Historical%20Investigation.pdf  

National WWII Museum Article “Los Veteranos- 
Latinos in WWII” 

The DBQ Project- “What Made Cesar Chavez an 
Effective Leader” 

Stories of Arrival- 

Lesson plan: http://www.pbs.org/latino-
americans/media/docs/classroom/en-lesson-plan-
stories-of-arrival.pdf  

Organizer: http://www.pbs.org/latino-
americans/media/docs/classroom/en-organizer-
stories-of-arrival.pdf  

Map: http://www.pbs.org/latino-
americans/media/docs/classroom/us-mexico-
centralam-carribean-outlines.pdf  

Identity, Immigration and Economics: The 
Involuntary Deportations of the 1930s: 
http://www.pbs.org/latino-
americans/media/docs/classroom/en-involuntary-
deportations-lesson-plan.pdf  

The New Latinos Video: 

https://www.facinghistory.org/resource-
library/video/new-latinos  



“The Somewhere Project: A West Side Story 
Companion” - 

https://www.carnegiehall.org/uploadedFiles/Reso
urces_and_Components/PDF/WMI/Soundfly_Sup
pliment_AW.PDF  

 
Concepts: 

 
UNIT 3 

ENDURING UNDERSTANDINGS /  
ESSENTIAL QUESTIONS 

 
CONTENT 

ASSURED EXPERIENCES 
 & ASSESSMENTS 

INSTRUCTIONAL STRATEGIES & PATHWAYS 

Moving Forward: 
Where are we going? 

Big Ideas – Enduring Understanding 

Students will understand that.... 

§ Many Latino-Americans are directly 
involved in and subject to United States 
policy due to immigration. 

Essential Questions  

Students will keep considering...  

How are Latino-Americans  affected by 
United States policy especially regarding 
immigration? 

§ Latino-American culture has become a 
large part of collective African-American 
culture as a whole. 

§ Latino-Americans have achieved great 
success in the United States in all fields, 
and play a major role in shaping American 
culture and politics. 

Intro to Latino-American Immigration (1 
Week) 

· Effect of immigration policy on Latinos 
and vice-versa 

· First Assured experience 

Latino-American Role in American Culture 
(1 Week) 

· Music and Entertainment 

· Food 

· Political Leaders 

Latino-Americans in Contemporary 
America (2 –3 Weeks) 

· 2nd Assured Experience 

 

Task #1: Latinos at the Ballot Box 

See link at http://www.pbs.org/latino-
americans/media/docs/classroom/en-latinos-at-
the-ballot-box-lesson-plan.pdf  

Or: 

https://bridgeportedunet.sharepoint.com/:f:/r/sit
es/socialstudiesdept/Shared%20Documents/Social
%20Studies%20(HS)/Latin-
American%20Studies?csf=1&e=A1JpUB  

Task #2: Hispanic American Research Project 
 
 

·  

 

 



Essential Questions 

Students will keep considering... 

How are Latino-Americans affected by 
United States policy especially regarding 
immigration? 

How do Latino-Americans respond to 
United States policy and attitudes towards 
immigration by Latin Americans. 

How have Latin Americans made lasting 
contributions to the United States culture 
in the fields of music, food, dance, and 
entertainment? 

How continued Latino-American successes 
continue to shape American cultures, as 
well as Hispanic American Identity? 

Concepts: 
 
 

 


